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Southern Health School

Name Position How Position Gained Term Expired/ Expires

Craig Scott Presiding Member Re-appointed Sept 2022 Sept 2025
Learne McArthur Principal ex Officio
Eddie Norgate Board Member Re-appointed Sept 2022 Sept 2025
David Ivory Board Member Re-appointed Sept 2022 Sept 2025
Nicola Leete Board Member Appointed Sept 2022 Sept 2025
Rachel Huggins Board Member Appointed Sept 2022 Sept 2025
Matthew McVicar Board Member Co-opted Oct 2022 Sept 2025
Jo Kennard Staff Representative Re-appointed Sept 2022 Sept 2025

Members of the Board

For the year ended 31 December 2024
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Southern Health School

Statement of Responsibility
For the year ended 31 December 2024

The School's 2024 financial statements are authorised for issue by the Board.

Full Name of Presiding Member Full Name of Principal

Signature of Presiding Member Signature of Principal

Date: Date:

The Board accepts responsibility for the preparation of the annual financial statements and the judgements
used in these financial statements.

The management (including the Principal and others, as directed by the Board) accepts responsibility for
establishing and maintaining a system of internal controls designed to provide reasonable assurance as to the
integrity and reliability of the School's financial reporting.

It is the opinion of the Board and management that the annual financial statements for the financial year ended
31 December 2024 fairly reflects the financial position and operations of the School.
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Southern Health School
Statement of Comprehensive Revenue and Expense
For the year ended 31 December 2024

2024 2024 2023

Notes Actual Budget
(Unaudited) Actual

$ $ $
Revenue
Government Grants 2 7,342,451 5,830,428 6,666,704
Locally Raised Funds 3 1,334 - -
Interest 198,871 84,996 148,479
Other Revenue 54,471 - (1,181)

Total Revenue 7,597,127 5,915,424 6,814,002

Expense
Learning Resources 4 6,000,028 5,114,220 5,662,444
Administration 5 422,958 418,884 474,351
Interest 4,373 5,004 4,940
Property 6 936,986 455,952 630,177
Loss on Disposal of Property, Plant and Equipment 953 - 952

Total Expense 7,365,298 5,994,060 6,772,864

Net Surplus / (Deficit) for the year 231,829 (78,636) 41,138

Other Comprehensive Revenue and Expense - - -

Total Comprehensive Revenue and Expense for the Year 231,829 (78,636) 41,138

The above Statement of Comprehensive Revenue and Expense should be read in conjunction with the accompanying notes which
form part of these financial statements. 3



Southern Health School
Statement of Changes in Net Assets/Equity
For the year ended 31 December 2024

2024 2024 2023

Notes Actual Budget
(Unaudited) Actual

$ $ $

Equity at 1 January 3,490,213 3,490,213 3,376,574

Total comprehensive revenue and expense for the year 231,829 (78,636) 41,138
Contributions from the Ministry of Education 8,166 - -
Contribution - Furniture and Equipment Grant - - 72,501

Equity at 31 December 3,730,208 3,411,577 3,490,213

Accumulated comprehensive revenue and expense 3,730,208 3,411,577 3,490,213

Equity at 31 December 3,730,208 3,411,577 3,490,213

The above Statement of Changes in Net Assets/Equity should be read in conjunction with the accompanying notes which form part of
these financial statements. 4



Southern Health School
Statement of Financial Position
As at 31 December 2024

2024 2024 2023

Notes Actual Budget
(Unaudited) Actual

$ $ $
Current Assets
Cash and Cash Equivalents 7 306,805 99,503 88,532
Accounts Receivable 8 470,436 365,904 394,348
GST Receivable 15,252 (1) 17,273
Prepayments 19,713 - 13,426
Inventories - - -
Investments 8 3,120,584 3,120,384 3,120,384
Funds Receivable for Capital Works Projects 13 - - 13,103

3,932,790 3,585,790 3,647,066
Current Liabilities
Accounts Payable 10 498,265 420,193 466,115
Revenue Received in Advance 11 1,375 - 4,225
Finance Lease Liability 12 23,835 21,375 30,636

523,475 441,568 500,976

Working Capital Surplus/(Deficit) 3,409,315 3,144,222 3,146,090

Non-current Assets
Property, Plant and Equipment 9 353,313 295,299 387,530

353,313 295,299 387,530

Non-current Liabilities
Finance Lease Liability 12 32,420 27,944 43,407

32,420 27,944 43,407

Net Assets 3,730,208 3,411,577 3,490,213

Equity 3,730,208 3,411,577 3,490,213

The above Statement of Financial Position should be read in conjunction with the accompanying notes which form part of these
financial statements. 5



Southern Health School
Statement of Cash Flows
For the year ended 31 December 2024

2024 2024 2023

Note Actual Budget
(Unaudited) Actual

$ $ $
Cash flows from Operating Activities
Government Grants 1,569,674 1,550,289 1,442,873
Locally Raised Funds 56,388 - (1,734)
Goods and Services Tax (net) 2,018 17,271 4,853
Payments to Employees (783,055) (781,005) (621,886)
Payments to Suppliers (722,900) (704,731) (748,055)
Interest Paid (4,373) (5,001) (4,940)
Interest Received 212,146 92,480 127,569

Net cash from/(to) Operating Activities 329,898 169,303 198,680

Cash flows from Investing Activities
Proceeds from Sale of Property Plant & Equipment (and Intangibles) - - -
Purchase of Property Plant & Equipment (and Intangibles) (131,325) 3 (100,930)
Purchase of Investments (200) - (317,035)

Net cash from/(to) Investing Activities (131,525) 3 (417,965)

Cash flows from Financing Activities
Furniture and Equipment Grant - (113,638) 72,501
Contributions from Ministry of Education 8,166 - -
Finance Lease Payments (1,369) (57,800) (16,056)
Funds Administered on Behalf of Other Parties 13,103 13,103 (4,166)

Net cash from/(to) Financing Activities 19,900 (158,335) 52,279

Net increase/(decrease) in cash and cash equivalents 218,273 10,971 (167,006)

Cash and cash equivalents at the beginning of the year 7 88,532 88,532 255,538

Cash and cash equivalents at the end of the year 7 306,805 99,503 88,532

The Statement of Cash Flows records only those cash flows directly within the control of the School. This means centrally
funded teachers' salaries, use of land and buildings grant and expense and other notional items have been excluded.

The above Statement of Cash Flows should be read in conjunction with the accompanying notes which form part of these financial
statements. 6



Southern Health School
Notes to the Financial Statements
For the year ended 31 December 2024
1. Statement of Accounting Policies

a) Reporting Entity

b) Basis of Preparation
Reporting Period

Basis of Preparation

Financial Reporting Standards Applied

PBE Accounting Standards Reduced Disclosure Regime

Measurement Base

Presentation Currency

Specific Accounting Policies

Critical Accounting Estimates And Assumptions

Cyclical maintenance

Useful lives of property, plant and equipment

The Education and Training Act 2020 requires the School, as a Crown entity, to prepare financial statements with reference to generally
accepted accounting practice. The financial statements have been prepared with reference to generally accepted accounting practice in New
Zealand, applying Public Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime as appropriate to public benefit entities
that qualify for Tier 2 reporting. The School is considered a Public Benefit Entity as it meets the criteria specified as 'having a primary objective
to provide goods and/or services for community or social benefit and where any equity has been provided with a view to supporting that
primary objective rather than for financial return to equity holders'.

The accounting policies used in the preparation of these financial statements are set out below.

These financial statements are presented in New Zealand dollars, rounded to the nearest dollar.

Southern Health School (the School) is a Crown entity as specified in the Crown Entities Act 2004 and a School as described in the Education
and Training Act 2020. The Board is of the view that the School is a public benefit entity for financial reporting purposes.

The financial statements have been prepared for the period 1 January 2024 to 31 December 2024 and in accordance with the requirements of
the Education and Training Act 2020.

The financial statements have been prepared on a going concern basis, and the accounting policies have been consistently applied
throughout the period.

The School qualifies for Tier 2 as the School is not publicly accountable and is not considered large as it falls below the expense threshold of
$33 million per year. All relevant reduced disclosure concessions have been taken.

The financial statements are prepared on the historical cost basis unless otherwise noted in a specific accounting policy.

Estimates and underlying assumptions are reviewed on an ongoing basis. Revisions to accounting estimates are recognised in the period in
which the estimate is revised and in any future periods affected.

The preparation of financial statements requires management to make judgements, estimates and assumptions that affect the application of
accounting policies and the reported amounts of assets, liabilities, revenue and expenses. Actual results may differ from these estimates.

The School reviews the estimated useful lives of property, plant and equipment at the end of each reporting date. The School believes that the
estimated useful lives of the property, plant and equipment, as disclosed in the significant accounting policies, are appropriate to the nature of
the property, plant and equipment at reporting date. Property, plant and equipment is disclosed at note 9.

assesses the reasonableness of its painting maintenance plan on which the provision is based. Cyclical maintenance is disclosed at note 11.
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Critical Judgements in applying accounting policies
Management has exercised the following critical judgements in applying accounting policies:

Classification of leases

Recognition of grants

c) Revenue Recognition

Government Grants

Other Grants where conditions exist

Donations, Gifts and Bequests

Interest Revenue

d) Finance Lease Payments
Finance lease payments are apportioned between the finance charge and the reduction of the outstanding liability. The finance charge is
allocated to each period during the lease term on an effective interest basis.

Interest Revenue earned on cash and cash equivalents and investments is recorded as revenue in the period it is earned.

The School reviews the grants monies received at the end of each reporting period and whether any require a provision to carry forward
amounts unspent. The School believes all grants received have been appropriately recognised as a liability if required. Government grants are
disclosed at note 2.

Determining whether a lease is a finance lease or an operating lease requires judgement as to whether the lease transfers substantially all the
risks and rewards of ownership to the School. A lease is classified as a finance lease if it transfers substantially all risks and rewards incidental
to ownership of an underlying asset to the lessee. In contrast, an operating lease is a lease that does not transfer substantially all the risks and
rewards incidental to ownership of an asset to the lessee.

Judgement is required on various aspects that include, but are not limited to, the fair value of the leased asset, the economic life of the leased
asset, whether or not to include renewal options in the lease term, and determining an appropriate discount rate to calculate the present value
of the minimum lease payments. Classification as a finance lease means the asset is recognised in the statement of financial position as
property, plant, and equipment, whereas for an operating lease no such asset is recognised. Finance lease liability disclosures are contained
in note 12. Future operating lease commitments are disclosed in note 18.

Donations, gifts and bequests are recognised as an asset and revenue when the right to receive funding or the asset has been established
unless there is an obligation to return funds if conditions are not met. If conditions are not met, funding is recognised as revenue in advance
and recognised as revenue when conditions are satisfied.

Other grants are recorded as revenue when the School has the rights to the funding, unless there are unfulfilled conditions attached to the
grant, in which case the amount relating to the unfulfilled conditions is recognised as a liability and released to revenue as the conditions are
fulfilled.

The property from which the School operates is owned by the Crown and managed by the Ministry of Education on behalf of the Crown.
Grants for the use of land and buildings are not received in cash by the School as they equate to the deemed expense for using the land and

as gazetted by the Ministry. The expense is based on an assumed market rental yield on the value of land and buildings as used for rating
purposes.

This is a non-cash revenue that is offset by a non-cash expense. The use of land and buildings grants and associated expenditure are
recorded in the period the School uses the land and buildings.

The School receives funding from the Ministry of Education. The following are the main types of funding that the School receives:

Operational grants are recorded as revenue when the School has the rights to the funding, which is in the year that the funding is received.

Teachers salaries grants are recorded as revenue when the School has the rights to the funding in the salary period they relate to. The grants
are not received in cash by the School and are paid directly to teachers by the Ministry of Education.

Other Ministry Grants for directly funded programs are recorded as revenue when the School has the rights to the funding in the period they
relate to. The grants are not received in cash by the School and are paid directly by the Ministry of Education.
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e) Cash and Cash Equivalents

f) Accounts Receivable

f) Inventories

g) Investments

h) Property, Plant and Equipment

Finance Leases

Depreciation

The estimated useful lives of the assets are:
 Building Improvements
 Board-owned Buildings
 Furniture and Equipment
 Information and Communication Technology
 Motor Vehicles 5 years
 Textbooks 3 years
 Leased Assets held under a Finance Lease Term of Lease
 Library Resources 12.5% Diminishing value

Property, plant and equipment except for library resources are depreciated over their estimated useful lives on a straight line basis. Library
resources are depreciated on a diminishing value basis. Depreciation of all assets is reported in the Statement of Comprehensive Revenue
and Expense.

Cash and cash equivalents include cash on hand, bank balances, deposits held at call with banks, and other short term highly liquid
investments with original maturities of 90 days or less, and bank overdrafts. The carrying amount of cash and cash equivalents represent fair
value.

Bank term deposits are initially measured at the amount invested. Interest is subsequently accrued and added to the investment balance. A
loss allowance for expected credit losses is recognised if the estimated loss allowance is material.

is based on a property occupancy document.

Improvements (funded by the Board) to buildings owned by the Crown or directly by the Board are recorded at cost, less accumulated
depreciation and impairment losses.

Inventories are consumable items held for sale and are comprised of stationery and school uniforms. They are stated at the lower of cost and
net realisable value. Cost is determined on a first in, first out basis. Net realisable value is the estimated selling price in the ordinary course of
activities less the estimated costs necessary to make the sale. Any write down from cost to net realisable value is recorded as an expense in
the Statement of Comprehensive Revenue and Expense in the period of the write down.

Gains and losses on disposals (i.e. sold or given away) are determined by comparing the proceeds received with the carrying amounts (i.e.
the book value). The gain or loss arising from the disposal of an item of property, plant and equipment is recognised in the Statement of
Comprehensive Revenue and Expense.

Property, plant and equipment are recorded at cost or, in the case of donated assets, fair value at the date of receipt, less accumulated
depreciation and impairment losses. Cost or fair value, as the case may be, includes those costs that relate directly to bringing the asset to the
location where it will be used and making sure it is in the appropriate condition for its intended use.

Short-term receivables are recorded at the amount due, less an allowance for expected credit losses (uncollectable debts). The School's
receivables are largely made up of funding from the Ministry of Education. Therefore the level of uncollectable debts is not considered to be
material. However, short-term receivables are written off when there is no reasonable expectation of recovery.

A finance lease transfers to the lessee substantially all the risks and rewards incidental to ownership of an asset, whether or not title is
eventually transferred. At the start of the lease term, finance leases are recognised as assets and liabilities in the statement of financial
position at the lower of the fair value of the leased asset or the present value of the minimum lease payments. The finance charge is charged
to the surplus or deficit over the lease period so as to produce a constant periodic rate of interest on the remaining balance of the liability. The
amount recognised as an asset is depreciated over its useful life. If there is no reasonable certainty whether the School will obtain ownership
at the end of the lease term, the asset is fully depreciated over the shorter of the lease term and its useful life.
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i) Impairment of property, plant, and equipment

j) Accounts Payable

k) Employee Entitlements
Short-term employee entitlements

Long-term employee entitlements

l) Revenue Received in Advance

m) Funds held for Capital works

Employee entitlements that are expected to be settled within 12 months after the end of the reporting period in which the employees provide
the related service are measured based on accrued entitlements at current rates of pay. These include salaries and wages accrued up to
balance date and annual leave earned, by non teaching staff, but not yet taken at balance date.

The School holds sufficient funds to enable the refund of unearned fees in relation to international students, should the School be unable to
provide the services to which they relate.

The School directly receives funding from the Ministry of Education for capital works projects that are included in the School five year capital
works agreement. These funds are held on behalf and for a specified purpose. As such, these transactions are not recorded in the Statement
of Comprehensive Revenue and Expense.

The School holds sufficient funds to enable the funds to be used for their intended purpose at any time.

Revenue received in advance relates to fees received from grants where there are unfulfilled obligations for the Group to provide services in
the future. The fees or grants are recorded as revenue as the obligations are fulfilled and the fees or grants are earned.

Accounts Payable represents liabilities for goods and services provided to the School prior to the end of the financial year which are unpaid.
Accounts Payable are recorded at the amount of cash required to settle those liabilities. The amounts are unsecured and are usually paid
within 30 days of recognition.

Employee benefits that are not expected to be settled wholly before 12 months after the end of the reporting period in which the employee
provides the related service, such as retirement and long service leave, have been calculated on an actuarial basis.

The calculations are based on the likely future entitlements accruing to employees, based on years of service, years to entitlement, the
likelihood that employees will reach the point of entitlement, and contractual entitlement information, and the present value of the estimated
future cash flows. Remeasurements are recognised in surplus or deficit in the period in which they arise.

Value in use is determined using an approach based on either a depreciated replacement cost approach, restoration cost approach, or a
service units approach. The most appropriate approach used to measure value in use depends on the nature of the impairment and availability
of information.

down to the recoverable amount. The total impairment loss is recognised in surplus or deficit.
The reversal of an impairment loss is recognised in surplus or deficit. A previously recognised impairment loss is reversed only if there has

The School does not hold any cash generating assets. Assets are considered cash generating where their primary objective is to generate a
commercial return.

Non cash generating assets
Property, plant, and equipment and intangible assets held at cost that have a finite useful life are reviewed for impairment whenever events or
changes in circumstances indicate that the carrying amount may not be recoverable. If such indication exists, the School estimates the asset's
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n) Provision for Cyclical Maintenance

o) Financial Instruments

p) Goods and Services Tax (GST)

q) Budget Figures

r) Services received in-kind
From time to time the School receives services in-kind, including the time of volunteers. The School has elected not to recognise services
received in kind in the Statement of Comprehensive Revenue and Expense.

The property from which the School operates is owned by the Crown, and is vested in the Ministry. The Ministry has gazetted a property

buildings and other facilities on the School site in a state of good order and repair.

liabilities are subsequently measured at amortised cost using the effective interest method. Interest expense and any gain or loss on
derecognition are recognised in surplus or deficit.

The School carries out painting maintenance of the whole school over a 7 to 10 year period. The economic outflow of this is dependent on the
plan established by the School to meet this obligation and is detailed in the notes and disclosures of these accounts.

The financial statements have been prepared on a GST exclusive basis, with the exception of accounts receivable and accounts payable
which are stated as GST inclusive.

The net amount of GST paid to, or received from, the IRD, including the GST relating to investing and financing activities, is classified as a net
operating cash flow in the statement of cash flows.

Commitments and contingencies are disclosed exclusive of GST.

The budget figures are extracted from the School budget that was approved by the Board.

for investments that are shares, are initially recognised at fair value and subsequently measured at amortised cost, using the effective interest
method.
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2024 2024 2023

Actual Budget
(Unaudited) Actual

$ $ $
Government Grants - Ministry of Education 1,527,181 1,418,880 1,432,978
Teachers' Salaries Grants 4,966,394 4,060,104 4,681,059
Use of Land and Buildings Grants 796,313 329,448 524,965
Other Government Grants 52,563 21,996 27,702

7,342,451 5,830,428 6,666,704

Local funds raised within the School's community are made up of:
2024 2024 2023

Actual Budget
(Unaudited) Actual

Revenue $ $ $
Donations and Bequests 1,334 - -

1,334 - -

Expense

- - -

Surplus/ (Deficit) for the year Locally Raised Funds 1,334 - -

2024 2024 2023

Actual Budget
(Unaudited) Actual

$ $ $
Curricular 183,510 195,804 179,085
Employee Benefits - Salaries 5,517,154 4,660,104 5,233,379
Staff Development 135,365 118,008 93,762
Depreciation 148,170 125,304 147,105
Other Learning Resources 15,829 15,000 9,113

6,000,028 5,114,220 5,662,444

2024 2024 2023

Actual Budget
(Unaudited) Actual

$ $ $

Audit Fees 12,305 5,208 4,961
Board Fees 70,026 81,396 154,752
Other Administration Expenses 151,197 182,280 168,367
Employee Benefits - Salaries 189,430 150,000 146,271

422,958 418,884 474,351

4. Learning Resources

5. Administration

2. Government Grants

3. Locally Raised Funds
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2024 2024 2023

Actual Budget
(Unaudited) Actual

$ $ $
Consultancy and Contract Services 35,446 30,000 22,623
Heat, Light and Water 28,267 42,000 19,955
Repairs and Maintenance 28,890 19,500 26,859
Use of Land and Buildings 796,313 329,448 524,965
Other Property Expenses 48,070 35,004 35,775

936,986 455,952 630,177

2024 2024 2023

Actual Budget
(Unaudited) Actual

$ $ $
Bank Accounts 306,805 99,503 88,532

306,805 99,503 88,532

2024 2024 2023

Actual Budget
(Unaudited) Actual

$ $ $
Receivables - 583 583
Receivables from the Ministry of Education 7,220 - -
Interest Receivable 7,635 13,426 20,910
Teacher Salaries Grant Receivable 455,581 351,895 372,855

470,436 365,904 394,348

Receivables from Exchange Transactions 7,635 14,009 21,493
Receivables from Non-Exchange Transactions 462,801 351,895 372,855

470,436 365,904 394,348

7. Cash and Cash Equivalents

Cash and cash equivalents for Statement of Cash Flows

8. Accounts Receivable

6. Property
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The School's investment activities are classified as follows:
2024 2024 2023

Actual Budget
(Unaudited) Actual

Current Asset $ $ $
3,120,584 3,120,384 3,120,384

Total Investments 3,120,584 3,120,384 3,120,384

9. Property, Plant and Equipment

Opening Balance
(NBV) Additions Disposals Impairment Depreciation Total (NBV)

2024 $ $ $ $ $ $

Work in Progress - - -
Furniture and Equipment 129,548 43,359 - - (25,250) 147,657
Information and Communication
Technology 56,638 51,733 - - (25,332) 83,039

Motor Vehicles 123,211 - - - (56,647) 66,564
Leased Assets 66,089 16,659 - - (39,160) 43,588
Library Resources 12,044 3,155 (953) - (1,781) 12,465

387,530 114,906 (953) - (148,170) 353,313

Cost or Valuation Accumulated
Depreciation

Net Book
Value

Cost or
Valuation

Accumulated
Depreciation

Net Book
Value

$ $ $ $ $ $

Work in Progress - - - - - -
Furniture and Equipment 383,265 (235,608) 147,657 339,907 (210,359) 129,548
Information and Communication
Technology 295,438 (212,399) 83,039 243,705 (187,067) 56,638
Motor Vehicles 351,809 (285,245) 66,564 351,809 (228,598) 123,211
Leased Assets 106,710 (63,122) 43,588 123,129 (57,040) 66,089
Library Resources 25,354 (12,889) 12,465 24,107 (12,063) 12,044

1,162,576 (809,263) 353,313 1,082,657 (695,127) 387,530

Short-term Bank Deposits

8. Investments
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2024 2024 2023

Actual Budget
(Unaudited) Actual

$ $ $
Creditors 4,681 18,086 18,086
Accruals 13,155 13,504 7,461
Employee Entitlements - Salaries 477,724 385,795 437,855
Employee Entitlements - Leave Accrual 2,705 2,808 2,713

498,265 420,193 466,115

Payables for Exchange Transactions 498,265 420,193 466,115
Payables for Non-exchange Transactions - Taxes Payable (PAYE and Rates) - - -
Payables for Non-exchange Transactions - Other - - -

498,265 420,193 466,115

2024 2024 2023

Actual Budget
(Unaudited) Actual

$ $ $
Grants in Advance - Ministry of Education 1,375 - 4,225

1,375 - 4,225

2024 2024 2023

Actual Budget
(Unaudited) Actual

$ $ $
No Later than One Year 27,375 23,835 36,102
Later than One Year and no Later than Five Years 37,214 32,420 50,109
Future Finance Charges (8,334) - (12,168)

56,255 56,255 74,043
Represented by
Finance lease liability - Current 23,835 21,375 30,636
Finance lease liability - Non current 32,420 27,944 43,407

56,255 49,319 74,043

The School has entered into a number of finance lease agreements for computers and other ICT equipment. Minimum lease payments
payable:

12. Finance Lease Liability

11. Revenue Received in Advance

10. Accounts Payable

The carrying value of payables approximates their fair value.

Per the cyclical maintenance schedule the school is next expected to undertake painting works during 2025 This plan is based on the
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Opening Receipts Closing
2024 Balances from MOE Balances

$ $ $ $ $
SIP - Dunedin Garage Project number 222518 (13,103) 13,280 (176) - 0

Totals (13,103) 13,280 (176) - 0

Represented by:
Funds Held on Behalf of the Ministry of Education 0
Funds Receivable from the Ministry of Education -

Opening Receipts Closing
2023 Balances from MOE Balances

$ $ $ $ $
SIP - Dunedin Garage Project number 222518 (8,937) - (4,167) - (13,103)

-

Totals (8,937) - (4,167) - (13,103)

Represented by:
Funds Held on Behalf of the Ministry of Education -
Funds Receivable from the Ministry of Education (13,103)

Related party disclosures have not been made for transactions with related parties that are within a normal supplier or client/recipient
relationship on terms and condition no more or less favourable than those that it is reasonable to expect the School would have adopted

Government departments and Crown entities) are not disclosed as related party transactions when they are consistent with the normal
operating arrangements between government agencies and undertaken on the normal terms and conditions for such transactions.

During the year the School received and applied funding from the Ministry of Education for the following capital works projects. The
amount of cash held on behalf of the Ministry for capital works project is included under cash and cash equivalents in note 7, and
includes retentions on the projects, if applicable.

14. Related Party Transactions

Board
Contributions

The School is a controlled entity of the Crown, and the Crown provides the major source of revenue to the School. The School enters into
transactions with other entities also controlled by the Crown, such as government departments, state-owned enterprises and other Crown
entities. Transactions with these entities are not disclosed as they occur on terms and conditions no more or less favourable than those

Board
ContributionsPayments

Payments

13. Funds Held for Capital Works Projects
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Key management personnel compensation

2024 2023
Actual Actual

$ $
Board Members
Remuneration 27,014 25,769

Leadership Team
Remuneration 554,908 510,656
Full-time equivalent members 4 4

Total key management personnel remuneration 581,922 536,425

Principal 1

2024 2023
Actual Actual

Salaries and Other Short-term Employee Benefits: $000 $000
 Salary and Other Payments 130-140 170-180
 Benefits and Other Emoluments 0-5 0-5

Other Employees

Remuneration 2024 2023
$000 FTE Number FTE Number

100-110 9 8
110-120 4 3
120-130 2 4
130-140 2 1
150-160 1 0

18 16

The disclosure for 'Other Employees' does not include remuneration of the Principal.

2024 2023
Actual Actual

Total $15,009 $65,000
Number of People 1 2

15. Remuneration

The total value of compensation or other benefits paid or payable to persons who ceased to be board members, committee members, or
employees during the financial year in relation to that cessation and number of persons to whom all or part of that total was payable was
as follows:

Key management personnel of the School include all Board members, Principal, Deputy Principals and Heads of Departments.

There are 7 members of the Board excluding the Principal. The Board had held 8 full meetings of the Board in the year. The Board also
has Finance Committee (6 members) that meet three times a year.

The total value of remuneration paid or payable to the Principal was in the following bands:

16. Compensation and Other Benefits Upon Leaving

The number of other employees with remuneration greater than $100,000 was in the following bands:
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(a) Capital Commitments

(b) Operating Commitments

Financial assets measured at amortised cost
2024 2024 2023

Actual Budget
(Unaudited) Actual

$ $ $
Cash and Cash Equivalents          306,805             99,503              88,532
Receivables          470,436           365,904            394,348
Investments - Term Deposits       3,120,584        3,120,384         3,120,384
Total financial assets measured at amortised cost       3,897,825        3,585,791         3,603,264

Financial liabilities measured at amortised cost

Payables          498,265           420,193            466,115
Finance Leases            56,255             49,319              74,043
Total financial liabilities measured at amortised cost          554,520           469,512            540,158

As at 31 December 2024, the Board has entered into no contracts.

The carrying amount of financial assets and liabilities in each of the financial instrument categories are as follows:

19. Financial Instruments

20. Events After Balance Date

There were no significant events after the balance date that impact these financial statements.

18. Commitments

17. Contingencies

Pay Equity and Collective Agreement Funding Wash-up
In 2024 the Ministry of Education provided additional funding for both the Support Staff in Schools' Collective Agreement (CA) Settlement

ended 31 December 2024 has not yet been advised. The School has therefore not recognised an asset or a liability regarding this funding
wash-up, which is expected to be settled in July 2025.

The Ministry of Education performs payroll processing and payments on behalf of boards, through payroll service provider, Education
Payroll Limited.

The Ministry continues to review the Schools Sector Payroll to ensure compliance with the Holidays Act 2003. An initial remediation
payment has been made to some current school employees. The Ministry is continuing to perform detailed analysis to finalise calculations
and the potential impacts of specific individuals. As such, this is expected to resolve the liability for school boards.

There are no contingent liabilities (except as noted below) and no contingent assets as at 31 December 2024 (Contingent liabilities and
assets at 31 December 2023: nil).

At 31 December 2024, the Board had capital commitments of $0 (2023:$57,240) as a result of entering the following contracts:

18



BDO CHRISTCHURCH AUDIT LIMITED

INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF SOUTHERN HEALTH SCHOOL’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2024

The Auditor-General is the auditor of Southern Health School (the School). The Auditor-General has
appointed me, Michael Rondel, using the staff and resources of BDO Christchurch Audit Limited, to
carry out the audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 3 to 18, that comprise the
statement of financial position as at 31 December 2024, the statement of comprehensive revenue
and expense, statement of changes in net assets/equity and statement of cash flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.

In our opinion the financial statements of the School:

 present fairly, in all material respects:

o its financial position as at 31 December 2024; and

o its financial performance and cash flows for the year then ended; and

 comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector Public Benefit Entity Standards Reduced Disclosure Regime.

Our audit was completed on 30 May 2025. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the
Board and our responsibilities relating to the financial statements, we comment on other
information, and we explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our
responsibilities under those standards are further described in the Responsibilities of the auditor
section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a
basis for our opinion.

Responsibilities of the Board for the financial statements

The Board is responsible on behalf of the School for preparing financial statements that are fairly
presented and that comply with generally accepted accounting practice in New Zealand.

The Board is responsible for such internal control as it determines is necessary to enable it to
prepare financial statements that are free from material misstatement, whether due to fraud or
error.



BDO CHRISTCHURCH AUDIT LIMITED

In preparing the financial statements, the Board is responsible on behalf of the School for assessing
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as
applicable, matters related to going concern and using the going concern basis of accounting,
unless there is an intention to close or merge the School, or there is no realistic alternative but to
do so.

The Board’s responsibilities arise from section 134 of the Education and Training Act 2020.

Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an
auditor’s report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out
in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures,
and can arise from fraud or error. Misstatements are considered material if, individually or in the
aggregate, they could reasonably be expected to influence the decisions of readers taken on the
basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

 We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our
opinion. The risk of not detecting a material misstatement resulting from fraud is higher
than for one resulting from error, as fraud may involve collusion, forgery, intentional
omissions, misrepresentations, or the override of internal control.

 We obtain an understanding of internal control relevant to the audit in order to design
audit procedures that are appropriate in the circumstances, but not for the purpose of
expressing an opinion on the effectiveness of the School’s internal control.

 We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board.

 We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board and, based on the audit evidence obtained, whether a material uncertainty exists
related to events or conditions that may cast significant doubt on the School’s ability to
continue as a going concern. If we conclude that a material uncertainty exists, we are
required to draw attention in our auditor’s report to the related disclosures in the financial
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions
are based on the audit evidence obtained up to the date of our auditor’s report. However,
future events or conditions may cause the School to cease to continue as a going concern.

 We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.
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 We assess the risk of material misstatement arising from the school payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of
material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of
the audit and significant audit findings, including any significant deficiencies in internal control
that we identify during our audit.

Our responsibilities arises from the Public Audit Act 2001.

Other information

The Board is responsible for the other information. The other information comprises the Members
of the Board listing, Statement of Variance, Student Achievement Report, Report on how the school
has given effect to Te Tiriti o Waitangi, Statement of Compliance with Employment Policy and the
Kiwisport Report, but does not include the financial statements, and our auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with
the financial statements or our knowledge obtained in the audit, or otherwise appears to be
materially misstated. If, based on our work, we conclude that there is a material misstatement of
this other information, we are required to report that fact. We have nothing to report in this
regard.

Independence

We are independent of the School in accordance with the independence requirements of the
Auditor-General’s Auditing Standards, which incorporate the independence requirements of
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners
(including International Independence Standards) (New Zealand) (PES 1)issued by the New Zealand
Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with, or interests in, the School.

Michael Rondel
BDO Christchurch Audit Limited
On behalf of the Auditor-General
Christchurch, New Zealand



STATEMENT OF VARIANCE: PROGRESS AGAINST TARGETS 2024 
 
Please note that progress was disrupted after the passing of our Principal in August 2024.  This is a generalised statement  as to why the depth 
of outcome completion may have been less than anticipated over the course of this year. Goals have been reviewed in this light with some 
being carried over in to 2025.  
 

Strategic Goal 1: To meet the personal learning needs of every ākonga through a flexible and holistic approach to curriculum delivery. 

Annual Target / Goal: Review practices in accordance with NCEA changes. 

Actions What did we achieve Evidence Reasons for differences 
between target and 
outcomes ( up or down) 

Planning for next year - 
where to next.  

Develop teacher capability 

to implement the literacy 

and numeracy corequisites, 

including formative 

assessment. 

1.​ Developed a set of 
e-asTTle readiness 
tests for the Reading 
and Numeracy 
CAAs.  

2.​ Used teacher only 
days to build 
capability for 
teachers to support 
students in 
achieving.   

3.​ Staff developed 
programmes to 
support the 
preparation of 
students for the 
CAAs.   

1.​ The readiness tests 
were used by over 
100 students over 
the course of 2024.  

2.​ Suite of resources 
developed by 
teachers to use with 
students when 
preparing them for 
the CAAs.  

3.​ All staff also had a 
PGC goal related to 
building their 
understanding of 
the new standards 
or the CAAs. 

We are unable to track the 
number of students who 
were successful in achieving 
the CAAs as those results 
are shared directly with the 
school of enrolment, not 
Southern Health School.  

Evaluate the e-asTTle tests 
to see if they are effectively 
predicting student ability to 
pass the CAAs.  
 
Act on the next steps 
identified in evaluation of 
CAA implementation by staff 
at the end of the year. (e.g. 
implement Literacy and 
Numeracy prep groups in 
community classrooms) 

Zafira Nazri
Typewriter
				



Strategic Goal 1: To meet the personal learning needs of every ākonga through a flexible and holistic approach to curriculum delivery. 

Develop teacher 

understanding of new 

standards for NCEA level 

across all subjects in 

consultation with Te Kura. 

 

1.​ Targeted support for 
teams to help 
unpack and 
understand the new 
Level 1 English and 
Mathematics and 
Statistics standards.  

2.​ Students engaging 
with and achieving 
the new standards.  

1.​ Hinepaaka, 
Mata-au, 
Piwakawaka, and Te 
Tauihu have had PD 
sessions with PLD 
provider to unpack 
standards and 
develop resources 
to support teaching. 
All staff also had a 
PGC goal related to 
building their 
understanding of 
the new standards 
or the CAAs.  

2.​ We had 168 Year 11 
students in 2024 
and a large number 
of students were 
entered for the new 
year 11 standards.  

2. There was a significant lag 
in the availability and 
implementation of the new 
curriculum to support the 
learning and assessment of 
the new standards from Te 
Kura, which is used to 
support many of our 
students who are 
disconnected from their 
school of enrolment.  

Use the resources 
developed last year to 
support the teaching and 
learning of the new 
standards.  
 
Engage a larger number of 
students with the new level 
1 standards. PGC goals for 
teachers working in with 
year 11 students needs to 
be focused around engaging 
with the new curriculum.  

Support teachers to increase 

collaboration with regular 

schools to inform Level 1 

ākonga ILPs 

1.​ Team leaders 
reached out to local 
schools to 
determine what the 
level 1 programmes 
looked like.  
 

 Circumstances within the 
senior leadership team and 
school prevented further 
progress in this area.  

Senior leaders and team 
leaders to support building 
connections with schools of 
enrolment where we have 
students completing year 11 
standards.  

 



Strategic Goal 1 To meet the personal learning needs of every ākonga through a flexible and holistic approach to curriculum delivery. 

Annual Target / Goal: Review practices in accordance with changes to the NZ Curriculum. 

Actions What did we achieve Evidence Reasons for differences 
between target and 
outcomes ( up or down) 

Planning for next year - 
where to next.  

Further develop teacher 

capability to implement the 

structure and content of the 

revised NZ Curriculum 

including Aotearoa/NZ 

Histories, Mana Ōrite mō 

Mātauranga Māori 

1.​ Selected staff 
attended 
Mairangatia te 
Angitu workshop to 
explore connections 
that could help 
support the 
teaching of 
Aotearoa New 
Zealand Histories. 

2.​ All staff in Ngāi 
Tūāhuriri takiwā 
attended workshop 
at the Tuahiwi 
marae to build 
connections and 
resources to 
support teaching 
local histories.  

3.​ Two teacher only 
days this year has 
large blocks 
dedicated to 
unpacking and 
exploring the draft 

1.​ Staff in Timaru and 
Rolleston engaged 
with Koia te 
Matauraka to 
support learning in 
the community 
classrooms.  Specific 
programmes 
developed for 2025. 

2.​ Specific units of 
work developed 
across all sites to 
explore aspects of 
local history. 
Evidence in staff 
view feedback to 
board as well as 
observation. 

3.​ Staff utilising Tamsin 
Hanley Resource on 
NZ Histories.  
 

 Staff in the Ngāi Tūāhuriri 
takiwā to attend the Kemp’s 
deed workshop developed 
by Tuahiwi Education.  
 
Teacher only days and 
professional development 
this year will have a focus on 
the new Curriculum for 
English and Mathematics 
and Statistics. New Maths 
leads will explore the new 
resources provided by the 
MOE and look at how they 
can be used to support 
teaching and learning of our 
students. PGC goals for 
teachers working in with 
primary students needs to 
be focused around engaging 
with the new curriculum.  



Strategic Goal 1 To meet the personal learning needs of every ākonga through a flexible and holistic approach to curriculum delivery. 

curriculum for 
English 0-6 and 
Mathematics and 
Statistics 0-8.  

Further develop teacher 

capability to implement the 

teaching of literacy and 

numeracy across the 

curriculum. 

1.​ Implemented a 
structured literacy 
support programme 
run by group of staff 
that provide 
targeted support to 
learners that need it 
across the motu.  

2.​ Five staff will 
engage with 
structured literacy 
support provided by 
MOE in 2025.  

3.​ There were a series 
of sessions over 
three PLD days this 
year that explored 
methods to embed 
literacy and/or 
numeracy across the 
curriculum.  

4.​ See the points 
above related to 
literacy and 
numeracy CAAs.  

1.​ There were 
approximately 26 
students that 
received support 
from the Structured 
Literacy group in 
2024.  

2.​ 5 staff accepted into 
Cohort 3 PLD.  

3.​ Resources 
developed during 
these sessions have 
been posted on 
Staffroom website 
to be used by 
teachers across the 
motu. There were 
149 students who 
completed CAAs in 
2024.   

 Embed the learning from 
the last two years into 
teaching practice.  

 



 
 
 
 

Strategic Goal 2: To support ākonga and staff to develop the academic, personal, social and cultural skills, knowledge and dispositions 
necessary for their own success. 
 

Annual Target / Goal Develop consistent SHS pedagogy for engagement, learning and transition that enable ākonga to be engaged, connected and 
resilient. 

Actions What did we achieve Evidence Reasons for differences 
between target and 
outcomes ( up or down) 

Planning for next year - 
where to next.  

Investigate the process of 

ākonga engagement from 

the work of Amy Berry to 

inform pedagogy. 

1.​ Introduction of Key 
ideas at PD 1 - Jan 
2024. 

2.​ SLT provided with 
core text to read.  

3.​ Brief readings 
provided to staff. 

 

1.​ PD notes. 
2.​ Purchase orders 

1.​ Goal too broad and 
without an 
evidential base to 
provide focus.  

2.​ Principal leading - 
illness and eventual 
passing interrupted 
roll out process 

Extract key data to clarify 
current understanding of 
engagement issues within 
kura and community.  
 
Foundational reading and 
discussion group for SLT and 
key staff to identify if this is 
a viable pathway. 

 

Define SHS pedagogy for 

engagement learning and 

transition ie. Practice that is 

health informed. 

1.​ No meaningful 
progress 

 1.​ Goal too broad and 
without evidential 
base to focus on. 

2.​ Bereavement 
diverted work. 

New Leadership process 
means that this will be 
dependent on the 
perspective of the new 
incumbent. 

Extend provision of 1.​ Extended access to 1.​ PD presentation by 1.​ Systems issues Does not need to be a goal - 



Strategic Goal 2: To support ākonga and staff to develop the academic, personal, social and cultural skills, knowledge and dispositions 
necessary for their own success. 
 

programmes that support 

ākonga outcomes, including 

transition, more consistently 

across the school. 

key supports, such 
as youth health 
worker, SENCO, 
Specific Learning 
Disabilities (SLD) 
Lead, and Careers 
beyond central site. 

2.​ Significant student 
engagement in 
training with 
outside providers 
and community 
groups. 

 
 

pathways lead 
around teachers 
leading pathways 
conversations. 
Pathways Lead 
travelling to regional 
sites to support 
Pathways 
conversations and 
engaging on line - to 
support provision at 
distance. Pathways 
Lead worked with 
81 different 
students across the 
motu and ran an 
employability Skills 
programme with 8 
students.  

2.​ STAR and GATEWAY 
funding allocation - 
data analysed , 
imbalances 
identified and 
strategies put in 
place for future 
practice. There were 
49 students placed 

identified and 
mitigations planned. 

2.​ Kiwisport allocation 
inequitable. 1 site 
engaged with high 
cost activities at 
expense of others. 
Processes to be 
reviewed. 

processes identified will be 
refined and implemented. 
 
 



Strategic Goal 2: To support ākonga and staff to develop the academic, personal, social and cultural skills, knowledge and dispositions 
necessary for their own success. 
 

in pathways courses 
(excluding First Aid). 
Utilisation of 
Kiwisport funding to 
support activities in 
a range of centres.  

 
 
 

Strategic Goal 2 : To support ākonga and staff to develop the academic, personal, social and cultural skills, knowledge and dispositions 
necessary for their own success. 
 

Annual Target / Goal Further develop practices that support diversity and inclusiveness 

Actions What did we achieve Evidence Reasons for differences 
between target and 
outcomes ( up or down) 

Planning for next year - 
where to next.  

Further develop teacher 

capability to support ākonga 

with gender related issues 

eg. Dysphoria.  

1.​ While information 
was sourced this 
goal did not 
progress effectively 
in 2024. 

 

1.​ No evidence 
generated of change  

1.​ No clear plan. 
Ownership of 
responsibility 
unclear.  

Investigate gender positivity 
audit via a range of 
agencies. Select one and 
engage to provide baseline 
and guidance for 
development. 

Further develop teacher 

capability to support ākonga 

1.​ Provision of PD and 
PD feedback to staff 

1.​ Staffroom website 
provides a page 

Satisfactory progress with 
goal. 

 



Strategic Goal 2 : To support ākonga and staff to develop the academic, personal, social and cultural skills, knowledge and dispositions 
necessary for their own success. 
 

with SLD and additional 

learning needs 
at  internal PD, Via 
external PD 
providers, through 
resource sharing . 

2.​ SLD support 
management unit 
allocated and staff 
member engaging 
with staff. 

3.​ Educational assessor 
providing 
Assessments to 
identified students 
to provide 
framework for 
specific learning 
interventions and 
inform transition. 

 

around 
Neurodivergence 
and comprehensive 
information around 
working with SLD’s. 
All sites provided 
with 2 key texts to 
support students 
with SLD’s and ND. 
Reading group 
established to share 
key readings with 
staff at PD. 

2.​ SLD Lead worked 
with approximately 
5 staff per term to 
support their work 
with specific 
students.  

3.​ Education Assesor 
completed 12 LUCID 
assessments and 18 
WJ IV assessments. 

Investigate the scope of 

need and strategies for 

support of ākonga with 

autism and ADHD. 

1.​ Key group to 
McKillop Institute to 
explore trauma 
informed practice 

1.​ Presentation to staff 
at PLD day around 
key findings and 
sharing the learning 

We set about 
solving the problem 
(providing pd etc) 
without first 

Modify enrolment docs to 
provide clearer information 
around neuro divergence 
and specific learning needs. 



Strategic Goal 2 : To support ākonga and staff to develop the academic, personal, social and cultural skills, knowledge and dispositions 
necessary for their own success. 
 

with view to a 
informing our 
practice.  

2.​ Identify trends in 
autism and ADHD 
within students on 
our roll. 

 

with other Health 
Schools.  

2.​ Data around Autism 
enrolments 2024 
extracted. Co 
existance with 
Anxiety analysed 
and it was found 
that 23% of 
students on the roll 
with anxiety had 
autism as a 
co-existing 
diagnosis. Identified 
that we did not have 
the means to draw 
out detailed 
information around 
ADHD and other 
neurodivergences 
on the information 
we received.  

identifying the 
scope of the issue 
and what we really 
needed to do about 
it. 

Get clear data picture of 
scope of issue as foundation 
to confirming forward 
planning . 

 
 
 



Strategic Goal 2: To support ākonga and staff to develop the academic, personal, social and cultural skills, knowledge and dispositions 
necessary for their own success. 

Annual Target / Goal: Develop and implement SHS organisational values/culture with staff to support consistent pedagogy. 

Actions What did we achieve Evidence Reasons for differences 
between target and 
outcomes ( up or down) 

Planning for next year - 
where to next.  

Develop shared 

organisational values and 

behavioural aspirations for 

staff. 

1.​ Values framed, 
shared and agreed 
to by staff and 
board. Unpacking of 
what values might 
look like in practice 
framed, shared and 
approved by staff 
and BOT. 

 

1.​ Documentation 
shared with all staff 
and on Staffroom 
site. 

2.​ Staff have 
understanding of 
values and their 
potential 
presentation. 
Evaluation survey 
not done at end of 
year. 

 
 

Survey was overtaken by 
demands of school at this 
time.  

Goal Achieved 

Embed values in school 

culture and in recruitment : 

practice 

1.​ PD around how 
regional teams will 
target specific goals 
term by term to 
embed -’ what is 
one thing you can all 
agree to do that is 
part of your 
practice’. 

1.​ Feedback at PD 
about embedding 
activity was positive. 
Specific goals 
established by each 
team.  

2.​ Recruitment 
advertising includes 
values as clear 

One site resistant - 
addressed with team lead 
and working with team to 
engage. 
 
Rebranding process means 
we do not have a logo etc to 
publish more permanent 
visual reminders.  

Rebranding to integrate 
organizational values. 
 
Promotional events to 
continue. 
 
Continued work with teams 
to deepen understanding of 
values in practice. 



Strategic Goal 2: To support ākonga and staff to develop the academic, personal, social and cultural skills, knowledge and dispositions 
necessary for their own success. 

2.​ Integration of values 
in recruiting 
process. 

3.​ Provision of interim 
poster for all staff to 
reinforce values.  

4.​ Integration of values 
in SLT feedback and 
PGC conversations. 

consideration for 
engagement. 

3.​ Posters displayed at 
community sites.   

4.​  
 
 
 

 
 
 

Integration of values in 
professional conversations 
continues. 
 
 

 
 

Strategic Goal 2: To support ākonga and staff to develop the academic, personal, social and cultural skills, knowledge and dispositions 
necessary for their own success. 

Annual Target / Goal:Support kaiako and kaimahi hauora/wellbeing to ensure they can effectively meet the needs of ākonga. 

Actions What did we achieve Evidence Reasons for differences 
between target and 
outcomes ( up or down) 

Planning for next year - 
where to next.  

Develop and implement 

further specific initiatives to 

support  kaiako and kaimahi 

hauora/wellbeing 

1.​ School wide 
Supervision and 
Support plan 
developed, shared 
and implemented.  

 
2.​ Staff who needed 

external supervision 
were provided with 

1.​ Most of the SLT and 
team leads 
undertake 
supervision. Those 
accessing 
supervision indicate 
that support and 
professional 
guidance is valued. 

Some senior staff are still 
working to identify 
appropriate supervisor. 
 
Otherwise the plan is 
working as expected. 

Support those without 
supervisor to access one. 
 
Survey staff for data on 
uptake and value in 2025. 



Strategic Goal 2: To support ākonga and staff to develop the academic, personal, social and cultural skills, knowledge and dispositions 
necessary for their own success. 

access.   2.​ Teaching staff using 
line management 
effectively as case 
management. Few 
staff accessing 
supervision. 
Indications are that 
issues being 
resolved before that 
point via case / line 
management. 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Strategic Goal 3: To develop practices that are safe for all cultures and enable ākonga to achieve success in the bicultural context of 
Aotearoa New Zealand. 

Annual Target / Goal:To develop and use culturally competent teaching and learning strategies that support ākonga to achieve in the bicultural context 
of Aotearoa / NZ 

Actions What did we achieve Evidence Reasons for differences 
between target and 
outcomes ( up or down) 

Planning for next year - 
where to next.  

Provide professional 

learning to explore practice 

as informed by Māori 

Health modality Te Whare 

Tapa Wha. 

1.​ PLD provided. 
 

2.​ Initial discussions 
around integration 
of TWTW in 
pedagogy and 
onboarding 
processes for 
students. . 

1.​ External PLD on 
Māori health 
modalities (Lee Tuki 
/ MHERC), Meihana 
Durie (Rangatahi 
flourishing) 

 
2.​ Internal support of 

practice from 
specialist staff 
member - 
circulation of tools 
such as the Mauri 
ometer 

 

Task completed but leads to 
the ‘So What’ of the 
process.  

Considerations of this 
process to inform 
onboarding, engagement 
and pedagogy discussions. 

Review practice and systems 

to align with responsibilities 

under Te Tiriti o Waitangi 

1.​ Kaiwhakatere Māori 
employed to 
provide systems 
oversight, 
relationship 
development 
support and  staff 

1.​ Engagement with 
kura and agencies 
by staff and KM to 
support students 
transition to school. 
High level meetings 
in Māta au, Tau ihu, 

Improvement noted. 
Enrolment criteria have 
improved flexibility to allow 
for access in areas of 
scarcity or in response to 
cultural need.  
Improved communication 

Teams and SLT work with 
Kaiwhakatere Māori to 
engage with iwi and hāpu in 
their region.  
 
 



Strategic Goal 3: To develop practices that are safe for all cultures and enable ākonga to achieve success in the bicultural context of 
Aotearoa New Zealand. 

capacity support . 
2.​ Guidelines for 

enrolment reviewed 
with Te Tiriti o 
Waitangi  lens by 
working party from 
all three health 
schools - led by SHS. 

3.​ Cultural Narrative 
developed for Kura 
that crosses the 
various rohe of 11 
iwi. 

4.​ Te Tiriti o Waitangi 
policy reviewed. 

5.​ Procedures 
modified to ensure 
reflection of tikanga 
Māori and 
relationship with 
mana whenua. 

Arowhenua, and 
Ōtautahi between 
SLT and 
Kaiwhakatere and 
iwi reps - 
whakawhanaungata
nga. 

2.​ Reviewed 
Guidelines with 
ministry and cultural 
oversight kahui for 
confirmation. 

3.​ Cultural narrative 
presented and 
approved by BOT. 
Gazetted to staff- 
warmly received. 
Cultural Narrative 
developed around 
the stars that allows 
the school to 
engage with hāpu 
across the motu and 
link to their local 
pūrākau.  

4.​ Te Tiriti o Waitangi  
policy amendments 
approved by BOT. 

5.​ Engagement with 

with Iwi. 
 
Improved fluency of staff 
with tikanga and 
consideration of the 
perspective of tiriti partners 
in teaching programmes is 
significant. However it is 
more of the nature of 
teachers working in isolation 
with goodwill than active 
marae and agency based 
relationships. 
 
 
 
 



Strategic Goal 3: To develop practices that are safe for all cultures and enable ākonga to achieve success in the bicultural context of 
Aotearoa New Zealand. 

mana whenua 
across the various 
takiwā in our rohe, 
to ensure 
participation and 
partnership in key 
actions and 
events.Mana 
Whenua support for 
opening of Murihiku 
classroom. Various 
mana whenua 
contributing to 
appointment of 
Kaiwahakatere 
Māori. 

 
 

Work with marae/runanga 

NGO’s to develop pathways 

that provide access to active 

treatment programmes for 

ākonga 

1.​ Discussions and 
relationships 
developed with a 
wide range of 
NGO’s. Potential for 
MOU relationship 
with some 
organisations but 
not finalised in 2024 

1.​ Relationships 
established with the 
following 
organisations:  
Whakatipu Trust 
Mirror Youth 
Services 
Ngā kete 
mātauranga trust 
Hokonui Rūnaka 

 Analysis to see if these 
relationships are actually 
contributing to increased 
access for ākonga māori. 
 
 



Strategic Goal 3: To develop practices that are safe for all cultures and enable ākonga to achieve success in the bicultural context of 
Aotearoa New Zealand. 

Arowhenua Marae 
Tuahiwi Marae 
Purapurawhetu 

Support each site to make 

connections with 

marae/Runanga to improve 

development of local 

curriculum 

1.​ All staff in Ngāi 
Tūāhuriri takiwā 
attended workshop 
at the Tuahiwi 
marae to build 
connections and 
resources to 
support teaching 
local histories.  

2.​ Begin establishing 
relationships in the 
Canterbury region.    
 

1.​ Canterbury PLD with 
Ngāi Tūāhuriri. 

 
2.​ Team Leaders local 

history and 
relationship tour of 
Te Pataka o 
Rakaihautu. 
Upskilling on ability 
to ‘see’ local 
connections  

Work mostly at SLT / Team 
Lead level in 2024.  

Sites across the motu to 
engage with local Marae / 
Runaka in 2025. 

 
 
 
 
 
 
 
 
 
 



Strategic Goal 4: To engage with and foster partnerships with our communities to best meet the needs of our ākonga. 

Annual Target / Goal: develop the school community within SHS 

Actions What did we achieve Evidence Reasons for differences 
between target and 
outcomes ( up or down) 

Planning for next year - 
where to next.  

Community outreach 

through the provision of 

education and social events 

(whole school and 

regionally) is explored and 

implemented. 

1.​ Ran an online 
workshop, “Working 
with teens and 
tweens with 
Anxiety, Catherine 
Gallagher”, that was 
available to whanau 
across the motu. 

1.​ 18 attendees at the 
workshop.  
 

Two further outreach events 
were planned, but had to be 
postponed due to 
bereavement.  

Series of events and 
workshops to be run in 
2025. Topics to include: 
Anxiety, NCEA, Chronic 
Fatigue, Learning Support 
and Future Pathways.  

Further develop 

home/school 

communication through 

email, website and 

newsletters 

1.​ Streamlined the 
process of posting 
communication to 
social media 
through the use of 
HAIL platform.  

2.​ Produced 
newsletter through 
HAIL.  

3.​ Investigated an 
upgrade of the 
website, contracted 
HAIL to design the 
new website.  

1.​ Facebooks posts 
being done through 
HAIL now.  

2.​ Beginning and end 
of year newsletter 
were published. 

3.​  Company 
contracted to begin 
the development of 
a new website.  

This process of developing a 
process for the production 
of newsletter and 
implementation of the 
website was slowed down 
by bereavement.  

Newsletters to be produced 
once a term and shared with 
the community.  

 
 



 
 
 
 
 
 

Strategic Goal 4:  To engage with and foster partnerships with our communities to best meet the needs of our ākonga. 

Annual Target / Goal: Further develop partnerships that support outcomes for ākonga 

Actions What did we achieve Evidence Reasons for differences 
between target and 
outcomes ( up or down) 

Planning for next year - 
where to next.  

Work with MOE to develop 

vision for RHS and review 

RHS guidelines to ensure 

eligible ākonga are able to 

access SHS. 

1.​ Regular meetings at 
RHS Principals 
meetings fleshes 
out / negotiates 
modifications. 

 
2.​ Working with cross 

school Te Tiriti 
advisory group to 
review 
recommendations 
through a Tiriti lens 
(see points from 
Goal 3).  

 
 

Amended document 
available - shared with 
ministry liaison  and schools. 
 
 

Confusion about where we 
are in this process - does the 
ministry confirm or do we 
just assume it is a approved 
- seeking ministry feedback 
on this. 
Who owns the doc? Who 
sets the vision - confusion 
evident in discussion with 
MOE Liaison and GM 
Learning Support. The latter 
has alerted us to a contract 
that may have implications 
for our guidelines that we 
had not heard of before . 

Access ‘Contract’ - evaluate 
implications for guidelines. 
Consult with GM Learning 
support and team around 
implications and hopefully 
reach a final stance on 
these. 
Interim position is to 
continue to use current 
workarounds. 

Engage with communities 1.​ Relationship 1.​ Agreement to use Identified a need to give  



Strategic Goal 4:  To engage with and foster partnerships with our communities to best meet the needs of our ākonga. 

across a diverse range of 

rohe and rōpu (eg. Refugee, 

ethnic, NGO, MOE) to 

identify barriers to 

engagement and work to 

mitigate or remove them 

established with a 
new Youth Hub in 
Christchurch. 

2.​ Relationship 
established with 
Whakatipu Youth 
Trust in 
Queenstown.   

3.​ Initial contacts and 
dialogue established 
with a range of 
agencies across the 
motu. 

 
 

space in the youth 
hub for 2025.  

2.​ Teachers in 
Queenstown 
operating a 
classroom onsite at 
the Whakatipu 
Youth Trust. 

3.​ APEL / DP engaged 
with a wide range of 
NGO’s to explore 
ongoing 
relationships and 
MOU to support 
access for mild to 
moderate MH 
clients. 

more focus to a wider range 
of NGO’s . 
Specific needs - refugee and 
migrant groups, Tangata 
Moana. 
Need to make more detailed 
connections with MOE 
around  

Develop and implement 

Kaiwhakatere Māori role to 

support development of 

partnerships 

1.​ Hired Matt Bateman 
as Kaiwhakatere 
Māori. See further 
points addressed in 
Goal 3. 

1.​ See points from 
Goal 3.  

 KM role will focus on 
intentional engagement of 
local staff with community 
and organisations in 2025. 
Focus is on curriculum as 
well as engagement and 
transition. 
 
KM will be integrated in to 
the work of our Kahui 
Whakaihuwaka ( Cultural 
Steering Committee) to 



Strategic Goal 4:  To engage with and foster partnerships with our communities to best meet the needs of our ākonga. 

facilitate curriculum links 
and initiatives. 

Work with NGO’s to develop 

pathways that provide 

access to active treatment 

programmes for ākonga 

1.​ See points from 
Goal 3 around 
relationships 
established and 
action above related 
engaging with 
communities.  

 

   

Support each site to make 

connections with 

marae/Runanga to facilitate 

access for ākonga. 

1.​ See points above 
from Goal 2 and 3 
around connecting 
with local 
Marae/Rūnanga.  

   

 



‭Student Achievement 2024‬

‭Students admitted to the Southern Health School remain enrolled at their regular‬
‭schools and are included in the Student Achievement analysis produced by those‬
‭schools. This is particularly relevant for students in Years 11 – 13 who are studying‬
‭for NCEA.This results in limitations to the achievement data that we have access to.‬
‭In particular, NZQA only reports to us around our Section 37 students.‬

‭Each student receives individualized or small group instruction for varying periods,‬
‭with an average length of stay being 20 weeks. The severity of each student's‬
‭medical condition varies, impacting their progress and achievement.‬

‭Due to these factors, there is no consistent cohort on which to base comparative‬
‭data and information. As a result we do not compare our results to national means‬
‭or year level means.‬

‭The following report outlines the achievement of students in 3 key areas:‬

‭1.‬ ‭New Zealand Curriculum Learning (NZC) Outcomes - This covers students‬
‭working from Level 1-5 of the curriculum. This will mostly be Year 0-10‬
‭students, but there will be some higher year level students working below the‬
‭level that are included in the data.‬

‭2.‬ ‭NCEA Achievement - This covers students working at Level 6-8 of the‬
‭curriculum and completing NCEA standards (both Achievement and Unit). This‬
‭predominantly comes from Internal Standards that have been recorded on‬
‭ILPs. There are also a small number of results for students who are section‬
‭37 and their NZQA records sit with us.‬

‭3.‬ ‭Transition Goals - These sit outside traditional curriculum and are focused on‬
‭key competencies that will help students transition to their next learning‬
‭pathway.‬

‭Note: At the current time, the system only allows for recording male and female as‬
‭gender and this will need to be addressed in the future.‬

‭1‬



‭1.‬‭NZC Learning Outcomes‬

‭Students attempted over 6339 different learning outcomes in 2024, for an average‬
‭of 7.6 outcomes per student. Around 50% of those learning outcomes were‬
‭completed, with students making good progress on an additional 30%.‬
‭Achievement between males and females is fairly comparable.‬

‭Figure 1 - Summary of learning outcomes attempted by students at the Southern‬
‭Health School in 2024 by ethnicity, as recorded in the ILPs.‬

‭Figure 2 - Summary of learning outcomes attempted by students at the Southern‬
‭Health School in 2024 by gender, as recorded in the ILPs.‬

‭2‬



‭The most common reasons for not achieving Learning Outcomes was lack of engagement and being withdrawn from Health‬
‭School, but these are all relatively low numbers of students.‬

‭Figure 3 - Reasons for not achieving Learning Outcomes for students in 2024 by ethnicity, as recorded in the ILPs.‬

‭3‬



‭Patterns among male and female students are similar, with lack of engagement being common for both. Males had a slightly‬
‭higher percentage that were a result of returning to school and females had a higher percentage that were withdrawn.‬

‭Figure 4 - Reasons for not achieving Learning Outcomes for students in 2024 by gender, as recorded in the ILPs.‬

‭4‬



‭Literacy and Numeracy are often a focus for our students. Pacific Island and Māori‬
‭students see a drop in the percentage of English outcomes achieved compared to‬
‭achievement in all subjects. However Māori, Pacific Island and other ethnicities‬
‭achieve slightly higher percentages of Mathematics outcomes when compared to all‬
‭subjects.‬

‭Figure 5 - Summary of English learning outcomes attempted by students at the‬
‭Southern Health School in 2024 by ethnicity, as recorded in the ILPs.‬

‭Figure 6 - Summary of Mathematics learning outcomes attempted by students at‬
‭the Southern Health School in 2024 by ethnicity, as recorded in the ILPs.‬
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‭2.‬‭NCEA Achievement‬

‭There was an increased use of Unit Standards this year, which is a reflection of the‬
‭teething pains with the implementation of the new year 11 Achievement Standards.‬
‭Some teachers also used programmes that incorporated Unit Standards as students‬
‭prepared for the Common Assessment Activities.‬

‭Figure 7 - Total number of Unit Standards attempted by students at Southern‬
‭Health School in 2024 as recorded on the ILPs. Note that these results may miss‬
‭some late entries that were processed in 2025 and as such, are not on the ILP.‬

‭There was a decrease in the number of Achievement standards completed in Year‬
‭11 and an increase in the number of Unit Standards completed compared to‬
‭previous years. This is a reflection of the new year 11 Achievement Standards being‬
‭introduced and the significant delay in Te Kura releasing supporting material for‬
‭these new standards. The results of Not Achieved in Figure 8 are also inflated by‬
‭the need to close off ILPs at the end of the year, resulting in a Not Achieved being‬
‭listed for some students that did not complete the learning necessary to attempt‬
‭the assessment yet.‬

‭7‬



‭Figure 8 - Total number of Achievement Standards attempted by students at the‬
‭Southern Health School in 2024 as recorded on the ILPs. Note that these results‬
‭may miss some late entries that were processed in 2025 and as such, are not on‬
‭the ILP.‬

‭In 2024, we had a total of 26 students entered directly into NCEA by the Southern‬
‭Health School under Section 37 of the Education Act (students with us as their only‬
‭school of enrolment).  These students completed an average of 11.8 credits per‬
‭student, with Level 1 standards being achieved the most often. These results are‬
‭predominantly from Odyssey House and Mirror Day Programme.‬

‭Figure 9 - Total number of Unit and Achievement standards completed by Section‬
‭37 students with the Southern Health school as reported by NZQA.‬
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‭Within these students we had a number successfully complete the co-requisite‬
‭requirements for Literacy and Numeracy and one complete the Literacy requirement‬
‭for University Entrance, as seen in Table 1 below.‬

‭Table 1 - Summary of Section 37 students completing a Literacy or Numeracy‬
‭requisite while at Southern Health School in 2024 as reported by NZQA.‬

‭Requisite‬ ‭Year 11‬ ‭Year 12‬ ‭Year 13‬

‭Level 1 Numeracy‬ ‭3‬ ‭4‬ ‭7‬

‭Level 1 Literacy‬ ‭2‬ ‭2‬ ‭7‬

‭UE Literacy‬ ‭1‬

‭9‬



‭3.‬‭Transition Goals‬
‭In 2024, 56% of transition goals set by students were achieved, with a further 32%‬
‭being partially achieved. The large majority of these goals were for students in Year‬
‭10,11 or 12. This reflects the fact that almost all students achieve at least one‬
‭Transition Goal while at the Health School and the type of goal is highly dependent‬
‭on the student. Figure 10 shows the number of transition goals attempted by‬
‭students with the average sitting between 2 and 3 goals.‬

‭Figure 10 - Summary of achievement of Transition Goals by Health School students‬
‭in 2024. This includes results from 749 students.‬

‭Figure 11 - Comparison of the number of transition goals attempted by students on‬
‭the Southern Health School roll. Note there is a high variability between the length‬
‭of stay for individual students.‬

‭10‬



Reporting 2024/5 
 
Actions to give effect to Te Tiriti o Waitangi 2024. 
 
Partnership 

1.​ Appointment and engagement with Kaiwhakatere Māori. Provision of first point of 
contact by Māori for Māori. 

2.​ Alignment of this role with already existing Kahui Whakaihuwaka to support capacity 
building around Te Tiriti o Waitangi.  

3.​ Collaborative ILP development with rangatahi / tamariki, whānau, kura and health 
teams, with a focus on a personalised plan for holistic support. 

4.​ Liaison meetings with runaka/ marae and iwi based NGO’s around cohesive support 
for rangatahi / young people leads to greater engagement with iwi and hapu. ( eg: 
Hokonui runaka,Tau Ihu NGO hui, Murihiku networking and manawhenua 
engagement in opening of new space). 

5.​ Cultural Narrative developed to provide foundation for ongoing development of 
identity, relationships and curriculum. 
 

Participation 
1.​ SHS leads cross health school kahui to evaluate enrolment guidelines for active 

effect of Te Tiriti. Feedback to cross school leadership and MOE included in revised 
guidelines to support access for rangatahi / tamariki from all tiriti partners. 

2.​ Establishing relationships with a wider range of health providers and NGO’s to 
support enrolment by rangatahi / tamariki Māori. 

3.​ Provision of outreach education programme to support informed decision making by 
parents and whānau 

 
 
Protection 

1.​ Professional development of all staff around Te Whare Tapa Wha and its utilisation in 
engagement processes in teaching and learning. 

2.​ Professional development ‘Rangatahi Flourishing’ - Meihana Durie - Upskills staff 
around cultural frameworks of wellbeing and alerts them to ways to support the mauri 
of the rangatahi / tamariki in our care, as well as ourselves. 

3.​ Professional development and engagement with Ngai Tuahiriri Education Workshops 
( Canterbury Teachers) 

4.​ Leadership capacity development via engagement with Kaiwhakatere Māori. 
5.​ All staff required to respond to their active development of language, tikanga 

competency as part of professional growth cycle.  
6.​ Key calendar events are intentionally celebrated and integrated across kura ( 

Matariki, Parihaka Day, Anzac Day, Waitangi day) - Te Kahui Whakaihuwaka lead.  
7.​ Processes such as openings alongside mana whenua  and mihi whakatau 

embedded. 



Statement of compliance with employment policy 
(required) 
Your board is required to operate an employment policy that complies with the principle of 
being a good employer. Your board must ensure compliance with this policy (including your 
equal employment opportunities programme) and report in your annual report on the extent 
of compliance (section 597(1) of the Education and Training Act 2020). 

Your board may wish to complete and include the following tables in your annual report to 
meet requirements under s597 of the Education and Training Act 2020. The use of the tables 
is optional. 

Under s597 of the Act a good employer is one who operates a personnel policy containing 
provisions generally accepted as necessary for the fair and proper treatment of employees in 
all aspects of their employment. 

The board should look to confirm what actions or policies are already in place and what 
actions are being undertaken to meet the provisions. 

The following questions address key aspects of compliance with a good employer policy:  

Reporting on the principles of being a Good Employer 

How have you met your obligations to 
provide good and safe working 
conditions? 

EEO Policy. Employer Responsibility Policy, 
Concerns and Complaints Policies, Protected 
Disclosures Policies. Health and Safety Policy 
(Active Health and Safety committee and 
programme) Unit allocation Policy. 

Line management includes checks and balances to 
ensure staff may raise issues where appropriate. 
This process also provides case management 
oversight. Access to EAP for all staff. Access to 
supervision.  GPS monitoring of vehicles supports 
safety in home visits. Requirement that Teachers 
work in the presence of another adult. Adherence to 
collective agreement in relation to wellbeing , 
sickness, bereavement etc. 

What is in your equal employment 
opportunities programme? 

How have you been fulfilling this 
programme? 

policy. Principal is EEO officer. Office Manager 
responsible for management of employment 
documents and their safety. Active pursuit of 
distribution of opportunity for management units 
across the motu. Employment process goes 
through longlisting / shortlisting process before 

https://docs.google.com/document/d/1eUykwJEOvooqGXp3k23jNfq_1RTQoEWN1XKk9CT19qQ/edit?tab=t.0


interview. 2 SLT and the appropriate Team Leader 
participate in all appointments. 

How do you practise impartial selection 
of suitably qualified persons for 
appointment? 

  

As above. 

How are you recognising, 

-       The aims and aspirations of Māori, 

-       The employment requirements of 
Māori, and 

-       Greater involvement of Māori in the 
Education service? 

No active employment strategy exists beyond the 
guidance around diversity in the Policy.  Flexibility 
available to accommodate cultural demands in 
consultation with SLT. 

How have you enhanced the abilities of 
individual employees? 

Professional development, linked to the 
professional growth cycle and school goals, is 
widely accessible. 

Intentional development of teaching specialities 
among staff in areas of Careers, Educational 
Assessment, Cultural Competence, Trauma 
Informed Practice, Structured LiteracySupport via 
time / funding for staff undertaking post graduate 
study. Full school professional development 2x per 
year. Intentional programme of cultural competency 
development and engagement with mana whenua 
across the motu. 

How are you recognising the 
employment requirements of women? 

Staffing female dominated.  Reflected in distribution 
of leadership and responsibility. Wide range of part 
and full time opportunities accommodates parents 
returning to workforce. Flexible timetables support 
ability to meet needs of families and wider 
commitments. Ability to work from home in 
negotiation with SLT when needed and does not 
limit teaching contact. 

How are you recognising the 
employment requirements of persons 
with disabilities? 

No clear policy here apart from guidance around 
diversity in EEO policy. Disability access in all sites. 
Flexibility of work hours supports those who cannot 
work a full day but can still contribute. Intentional 
employment of neurodivergent staff in teaching and 
TA roles. 



  

Good employer policies should include provisions for an Equal Employment Opportunities (EEO) 
programme/policy. The Ministry of Education monitors these policies: 

  

Reporting on Equal Employment Opportunities (EEO) 
Programme/Policy 

YES NO 

Do you operate an EEO programme/policy?  x   

Has this policy or programme been made available to staff? x   

Does your EEO programme/policy include training to raise 
awareness of issues which may impact EEO? 

   x 

Has your EEO programme/policy appointed someone to 
coordinate compliance with its requirements? 

 x   

Does your EEO programme/policy provide for regular reporting 
on compliance with the policy and/or achievements under the 
policy? 

   x 

Does your EEO programme/policy set priorities and objectives?    x 

 



Kiwisport 2024 
 
Southern Health School is a school for students who are chronically unwell and, as such, are 
often unable to participate in organised sport in the wider community. 
 
Kiwisport is a government funding initiative to support students to participate in organised 
sport. In 2024, the school received total Kiwisport funding of $9025.75( excluding GST) 
 
This funding was supplemented by a Sports Canterbury grant of $7730.00 (excluding GST) 
 
The total sum available for sports initiatives in 2024 totalled $16,755.75 (excluding GST) 
 
The combined resources enabled students to participate in group training classes, riding 
lessons and yoga lessons in a range of sites across the mōtu. 
 
Physical resources, such as table tennis tables, were also purchased to allow for ‘play’ and 
the opportunity for social engagement within the school environment. 
 
This year under-represents our historical spending due to circumstances out of our control in 
the latter part of 2024. 
 
We intend to be in a position to increase equipment and sporting opportunities for our 
students throughout 2025. 
 
  
 
Totals spent: 
 
Kiwisport government funding​ ​ $ 3,781.32 (exclusive of GST) 
 
Canterbury Sports Grant​ ​ ​ $ 7,443.94 (exclusive of GST) 
 
Total​ ​ ​ ​ ​ ​ $11,225.26 




